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Purpose/Overview:
The purpose of this lesson is to help students prepare for state assessments measuring the Oklahoma Academic Standards for Geography. Participants will receive practical strategies for developing more rigorous classroom assessments, meeting the demands of depth of knowledge and formatting which students will encounter on future state assessments. 
National Geography Standards, Geography for Life Geographic Elements & Standards: ALL
Oklahoma Academic Standards for the Social Studies:

Grade 7 World Geography: Eastern Hemisphere - ALL
.
Geographic Themes: Place, Location, Regions, Human-Environment Interaction, Movement
Objectives:

Students will analyze geographic data in a variety of visual formats in order to practice skills necessary for successful mastery of state standards.
Students will work collaboratively in the development of rigorous classroom formative and summative assessment items, directly correlated to state curriculum standards. 
Materials: 
1. Geographic Visuals Collection

2. Sample Items from Oklahoma Test Specification Document
3. Blueprint for Oklahoma Geography State Assessment

4. Student PowerPoint Presentation

5. Copies of the Bloom’s Concept Ladder
6. Copies of Three-Level Question Guide

7. Copies of the 3- Levels of Thinking Guide
8. Copies of the Placemat Organizer (one per team of 4 students)

Time Frame:  

One to four 45-minute periods; or utilized as daily “warm-up” exercise. 
                       (May be accomplished in one of four stages, at teacher’s discretion.)

Procedures:  
Opening – Participants will be given a copy of the PLDs for geography and asked to come up with skills a student would need to score limited knowledge, proficient, and advanced.

Stage I.


1. Participants will be given individual copies of different geographic data and the state standards, as found in the Test Specification document. 

2. Working in collaborative groups, all elements of an assessment item will be developed through use of the “carousel” strategy. The first rotation in the “carousel” will be the discussion of what the geographic visual proves through the data presented. During this first rotation, each group will write one question, using one of the suggested “starters” on the Bloom’s Concept Ladder. 
3. When one question (stem) is completed, each group will rotate clockwise to the next group’s geographic visual, leaving theirs behind for an incoming group. After analyzing the new visual and discussing what it can be used to prove, each group will answer the question written by the previous group. When complete, each group will write one additional question, based on the same geographic visual, but using a different suggested “starter” on the Bloom’s Concept Ladder.  

4. The process continues with several more rotations until all levels of the Bloom’s Ladder have been completed. Groups will return to their original stations to analyze all of the questions other groups have developed. 

Stage II.

5. The teacher will conduct a brief lesson, introducing students to three levels of thinking, as they relate to three types of assessment items. Teachers will use the “Three-Level Questions” handout to review with students that level one questions are based on facts found in the geographic data- facts that can be proven as either right or wrong using only the data found on a given map, graph, chart, or diagram. Teachers will likewise review with students the depths of critical thinking that level two and three questions require. Samples from the Oklahoma Test Specification document are quality items that can be used to aid student understanding. 

6. Students will be re-organized into pairs. Each pair will be given the same geographic visual containing data for analysis. Ask pairs to write a level one question from the data. Ask volunteers to share their question with the class. Discuss how these questions are examples of items that can be proven by only relying upon the data on the visual.

7. Next, ask pairs to return to the same geographic visual and develop a level two question in which outside information might be used to answer the question. Allow time for pairs to share their questions with the class on a voluntary basis. Conduct a class discussion to explain how level two questions involve a two-step process of thinking, requiring more than merely reading the data from a visual. 
8. Next, give each pair a set of related geographic data, such as a map and chart of the same region or presenting information on the same topic and standard. Allow time for students to develop a question in which the data from both visuals is used to arrive at an answer. Allow time, again, for pairs to share their questions with the class.

9. Finally, each pair will be given a different geographic visual, containing data to be analyzed. Using the same Three-Level Questions guide, pairs will develop one question at each of the three levels. When completed, pairs will exchange their set of items to be answered by another pair of students.

Stage III.

10. Using the Levels of Thinking from the previous stage, a similar procedure will be used to allow students the opportunity to develop both questions, correct answers, AND plausible distractors in order to develop multiple choice assessment items to measure the state standards. 

11. Divide the class into teams of 4 students. Give each team one enlarged copy of the Placemat Organizer and one geographic visual of set of two visuals on the same or related topic. (Teams can work on the same visuals or teams may be given different visuals, at the teacher’s discretion.)

12. Allow time for each group to develop one question for their visual. Instruct teams to write the question in the middle circle of the organizer. Allow time, if possible, for groups to pass their Placemats to other teams for observation and suggestions.

13. Ask students to work together to develop the best, most correct answer to their question and write the answer on any of the spaces, indicated for multiple choices A through D. 

14. When completed, ask students to trade their placemats with another team. The new team will review the question and answer traded, then develop three incorrect, yet plausible answers to the question, writing each answer on the placement. 
15. Allow time for teams to share their results or use the student-created assessment items for a “musical chairs” classroom review.

Stage IV.

16 Prior to the class period, the teacher will tape one student-created multiple-choice item on each of the student desks in the classroom. Students will begin at their own “home” desk, given a blank answer sheet, on which to write their responses.

17. The teacher will call out “begin” and students will be given a set amount of time to read and answer the one question taped on their desk. As the students contemplate each question, the teacher will play fun or contemporary music. When the music stops, students know that the time is up and they will move to the next desk in the rotation set-up.

18. This “musical chairs” exercise can be used for the class period, if many sample items are to be attempted. Or the teacher may wish to use the strategy at the close of the hour for only a selected number of questions, taped to desks in smaller circles of four to six students. Teachers may wish to conduct classroom discussions over items most commonly missed by the class.

Extension:

The teacher may elect to conduct a classroom review in which items developed by student groups and pairs will be analyzed together. The teacher will conduct the “Find the Wrong Answer” game in which students must determine which answers are incorrect from a given multiple-choice item. After determining which answers are incorrect, students move to one of four corners of the classroom where signs representing answer choices A,B,C, and D have been posted. In the respective corners, groups will discuss why their answer is incorrect and be prepared to justify their decision to the whole class.
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